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Introduction 

The study of vocabulary in a foreign language 

presents a range of challenges, as noted by T.M. 

Balykhina, due to the extensive lexical volume and 

complex grammatical structure of the English 

language. In the Russian language, there exist around 

four thousand roots, 111 thousand word-formation 

models, and approximately 300 inflections [1]. 

Furthermore, the process of acquiring foreign 

language vocabulary involves psychological 

mechanisms that are shaped by the native language 

and may not readily apply to the learning of a non-

native language [2: 24]. 

Teaching foreign students to read unadapted 

newspaper texts primarily occurs during advanced and 

higher stages of English instruction, necessitating the 

use of semantic techniques such as describing the 

meaning of new vocabulary. Russian can be employed 

for semantic explanations, as "interpreting word 

meanings exclusively in Russian would be most 

beneficial for advanced-stage students" [3]. 

Relevance: Contemporary lexicologists give 

particular attention to lexical units comprising socio-

political vocabulary. The events occurring in Russia 

have garnered global interest, and the evolving socio-

political landscape influences the composition of 

socio-political vocabulary. According to eminent 

linguist Edward Sapir, "a significant change in 

societal cultural organization coincides with an 

acceleratio in language development" [4: 270]. 

Socio-political sciences contribute significantly 

to the content of dictionaries, with lexical units from 

this domain being featured in general language 

dictionaries. Additionally, textbooks focusing on 

socio-political subjects are published, offering 
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interpretations of concepts within the socio-political 

sphere. 

Problem Statement: The courses attended by 

foreign students and trainees present various 

challenges when working with Russian mass media 

texts. To address these difficulties in class preparation, 

English language teachers must consider the unique 

characteristics of socio-political vocabulary. An initial 

methodological task for teachers is to determine the 

lexical minimum and address the philological aspects 

of the lexico-semantic features within this lexical 

group. 

The educational and methodological 

significance of establishing a minimum vocabulary 

necessitates the consideration of factors such as 

student category, training objectives and stage, 

linguistic material nature, and speech activity 

specifics. This focus on skill development among 

foreign students aims to maintain vocabulary 

consistency. Over several decades, word frequency 

and the relevance of the expressed concept have been 

key objective criteria in defining vocabulary. 

To assess the oral language proficiency of 

students in many foreign programs, the Oral 

Proficiency Interview (OPI) developed by the 

American Council for the Teaching of Foreign 

Languages (ACTFL) has been employed in recent 

years. Domestic higher education institutions provide 

training to foreign students, and an increasing number 

of them undergo this test in their home countries. 

The OPI distinguishes five main levels of 

language proficiency: expert, professional, advanced, 

intermediate, and basic [5]. Each level's description on 

the website includes a specific set of skills and 

abilities. The criterion for evaluating topic and 

contextual communication at a high proficiency level 

is as follows: advanced-level students can actively 

engage in conversations covering autobiographical 

information, as well as local, national, or international 

issues and events of broader interest. Individuals with 

professional-level language skills can fluently and 

accurately communicate in a foreign language, 

actively participating in conversations on various 

specific and abstract topics in both formal and 

informal settings. They can discuss their personal and 

professional interests, engage in detailed and 

comprehensive discussions on complex matters, and 

deliver coherent and fluent narratives with ease and 

accuracy [6]. 

The incorporation of language and culture in 

English language lessons as a foreign language 

primarily occurs through linguistics. The educational 

focus on the linguistic and cultural aspect has 

transitioned from being an auxiliary "illustrative" 

factor to becoming one of the fundamental elements. 

During language learning, students frequently 

encounter unfamiliar words when reading various 

texts. Reading is commonly categorized as either 

content-oriented or linguistic and cultural-oriented 

[7]. Contemporary research defines linguistic and 

cultural reading as an approach that encompasses the 

study of a foreign country, including its history, 

lifestyle, economic and scientific achievements, 

cultural traditions, and more. Through such reading, 

students simultaneously comprehend the plot, observe 

and assimilate distinctive characteristics of texts from 

specific eras, the social context of the author, and a 

myriad of other factors. They gain extensive country-

specific information while studying new lexemes 

encountered in the text. 

Modern scholars recognize linguistics as part of 

the lexical aspect of language teaching, although it 

does not fully encompass the entirety of lexical 

instruction. When teaching vocabulary, it is crucial to 

explain the meanings of lexical units that may only 

have minimal cultural connections. According to I.A. 

Sternin, all semantic aspects of lexical units should be 

identified and studied by foreign learners; otherwise, 

they may inadequately grasp the meaning of the 

studied units compared to their counterparts in the 

native language [8: 108]. This becomes particularly 

significant when teaching media language, as these 

skills contribute to achieving higher scores during 

assessments. 

In the classroom, when instructing vocabulary to 

foreign students, teachers aim to develop a 

comprehensive understanding of English words, 

equivalent to that of a native speaker. As previously 

mentioned, linguistics should identify the semantic 

features of words and provide a convenient 

description for teachers, while methodology should 

devise practical approaches for teaching vocabulary 

[8]. Teachers cannot formulate effective 

methodologies without a thorough understanding of 

the material to be taught. Therefore, conducting 

independent semantic analysis of lexemes before 

introducing new vocabulary to students is deemed 

necessary, addressing challenges that require close 

attention from a linguodidactic standpoint. 

According to researchers in experimental 

psychology, cultural tools primarily consist of words, 

followed by concepts [9]. In this context, the role of 

the English teacher introducing students to the 

vocabulary being studied is undoubtedly crucial. A 

well-informed teacher can anticipate the potential 

dialogue between the tester and the student during 

assessments, enabling them to predict the questions 

that the student may encounter in the interview. The 

correct understanding and usage of vocabulary 

significantly influence the student's performance 

during testing. 

Let us elucidate the process and principles of 

vocabulary selection. Familiarity with the challenges 

involved in vocabulary selection empowers teachers 

to comprehend and appreciate the specific nuances 

associated with teaching this vocabulary, thereby 

facilitating informed decisions regarding the choice of 
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instructional materials for lessons. Typically, teachers 

encounter the following challenges: 

Determining the selection unit for vocabulary 

Establishing the appropriate number of units to 

be selected 

Identifying the units to be included in the lexical 

minimum 

We propose that the teacher's prediction of 

potential questions that the examiner may pose during 

topic discussions should supplement this process. It is 

essential to discern the concepts that may pique the 

examiner's interest and serve as focal points for 

examination. 

The number of new words introduced in a lesson 

varies based on several factors, including the type and 

level of difficulty in word acquisition, learning 

objectives, and instructional conditions. At an 

advanced level, the number of new words may extend 

up to 20. 

One of the paramount objectives of pre-text 

work is to equip students with the ability to 

independently overcome language obstacles when 

reading texts. Addressing this challenge necessitates 

the accumulation of topic-specific vocabulary by 

students. 

Lexical units constitute the student's lexicon. 

S.K. Folomkin distinguishes between two types of 

dictionaries: receptive and potential [10]. The former 

is directly studied, with students required to memorize 

each lexical unit contained within it. The latter, 

although not explicitly studied, equips students with 

the skills to comprehend words associated with it. 

Students master not only the lexical units themselves 

but also the methodology for understanding them. 

Contemporary methodologies typically 

emphasize vocabulary acquisition in the context of 

text study. When selecting a text for classroom 

activities, teachers consider its alignment with the 

stage of instruction and the requirements specified in 

the educational standards for English as a foreign 

language at a particular proficiency level. It is crucial 

that each new text expands the lexical domain, 

maximizes active vocabulary usage, fosters potential 

vocabulary growth, and enhances the skill of applying 

words in diverse subject contexts. "A comprehensive 

vocabulary mastery with thematic text selection is best 

achieved through five to seven repetitions of a word. 

The student involuntarily draws on the experience of 

reading prior texts, thereby recalling previously 

learned words" [11, 89]. 

Approaches to Semantizing Vocabulary in Pre-

text Tasks. In pre-text tasks, the focus lies on 

introducing words that are pertinent to comprehending 

the text but were previously absent from the students' 

language practice or are presented within the text in 

novel meanings or contexts. 

In pre-text tasks, the selection of lexical 

comparisons necessary for text comprehension takes 

precedence. The work on vocabulary in these tasks 

extends beyond individual words to encompass 

phrases and sentences. The aim is for students to learn 

and grasp the meaning of words and phrases 

encountered in the text. 

The semantization of vocabulary in pre-text 

tasks employs various methods, with non-translational 

methods gaining prominence in recent times [12]. 

Such methods enhance students' interest and 

engagement in foreign language classes. 

Presently, the prevalent method for explaining 

new vocabulary found in the text involves providing 

translations placed alongside the text or on the 

margins of the page. However, we believe that this 

method is methodologically incomplete as it lacks an 

exchange of ideas between the teacher and the student. 

While this method facilitates understanding of the text 

at hand, it does not foster the development of language 

inference skills or vocabulary proficiency. 

Completely disregarding this method when studying 

different texts seems unwarranted to us, since 

knowledge of the word in the native language, which 

denotes the concept in question, contributes to 

understanding the distinctions between the studied 

realities in two multilingual cultures. In our view, the 

primary approach to presenting vocabulary should 

involve explaining words by describing their 

meanings. 

The subsequent stage of introducing new lexical 

units involves employing antonyms as a means of 

explanation. As "even at the initial stage, when a 

certain number of lexical units have been assimilated, 

one can resort to the assistance of previously known 

antonyms when explaining new words" [13: 60]. 

Following the description of the meanings of new 

words, some students may independently identify 

antonyms for them. 

Another type of pre-text task entails the teacher 

and students collaborating to elucidate the meaning of 

a lexeme through word-formation analysis, serving as 

an additional method of semantization. It should be 

acknowledged that "the vocabulary found in basic 

dictionaries represents only a small portion of the 

English language vocabulary. It does not enable 

comprehension of unadapted texts. Developing the 

ability to infer word meaning based on word-

formation elements should commence from the early 

stages of English language learning" [13: 61]. 

Engaging with words sharing the same root facilitates 

learners in comparing a new word with previously 

encountered words, thus facilitating easier 

acquisition. For instance, the single-root words in the 

lexical unit "demand" include "ask" and "ask," while 

the word "unemployment" is connected to "work," 

"work," "unemployed," "worker," and so on. Through 

such pre-text tasks, students develop the ability to 

explain the meaning of a selected single-root word. 

In our perspective, it is advisable for teachers to 

employ the aforementioned methods of vocabulary 

semantics as it enables students to read new texts, 
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express themselves more fluently in monologues, and 

engage in dialogues and discussions with enhanced 

comprehension and linguistic freedom. This becomes 

particularly significant when undergoing an interview, 

as the interviewer places considerable emphasis on the 

test subject's spontaneous speech. Since the topics to 

be discussed in the test were unknown beforehand, the 

teacher should also pose unexpected questions to 

prepare students for the challenges they may 

encounter during the examination. 

Furthermore, an additional mechanism of word 

presentation, associated with different types of 

memory, is worth mentioning as it has been adopted 

in modern methodology. The word written on the 

blackboard should be pronounced by the teacher 

(sample creation stage), enunciated by the student 

considering sound, rhythmic, and intonation 

difficulties, written in a notebook with its lexical 

meaning indicated, and placed in context [11: 92]. It 

is noteworthy that students aiming for the 

"Professional" level on the ASTR scale possess the 

ability to express their viewpoints on a wide range of 

topics that interest them, such as social and political 

issues, and support their arguments with well-

structured syntax. They can also formulate and 

develop hypothetical propositions by offering 

alternative solutions to certain problems or 

considering their potential consequences. By actively 

monitoring the vocabulary acquisition process, the 

teacher consistently redirects the listener's attention 

from the expression plan to the content plan and vice 

versa, while also exploring the various linguistic 

possibilities for expressing that content. 

The subsequent stage involves presenting a new 

word within a microtext, namely a sentence. This aims 

to cultivate students' capacity to identify a new lexeme 

within a sentence and provide them with initial 

information regarding its usage. In order to prepare 

students for text reading, it seems justified to employ 

exercises wherein students insert the newly introduced 

word into a sentence. For instance, "The Government 

has implemented a program of measures aimed at 

reducing unemployment in four years. The market 

experiences constant fluctuations in the supply and 

demand ratio due to various factors." 

Typically, vocabulary training encompasses 

conditional-communicative exercises that incorporate 

a conversational task and a speech situation. Students 

may be encouraged to engage in staged dialogues that 

incorporate the studied words, offer their own 

interpretations, practice word clusters, complete 

sentences with appropriate lexemes, and so on [14]. 

 

Conclusions.  

The algorithm proposed in our scholarly article 

regarding the instructional approach of an English as 

a foreign language teacher, specifically focusing on 

the introduction of new vocabulary in mass media 

language classes for groups of foreign students 

preparing for testing, is not intended as a universal and 

exclusive method. The effectiveness of the teaching 

staff relies on their level of methodological expertise. 

Each teacher establishes their own pedagogical 

laboratory, selecting acceptable teaching methods, 

adhering to them, discarding ineffective ones, 

developing novel approaches, and integrating and 

modeling diverse forms and modes within the learning 

process [15]. 

It is worth noting that the practical aspect of 

teaching foreign languages has surpassed theoretical 

linguistics. The demands and pace of contemporary 

life, which require rapid development of speaking 

skills in students, compel teachers to make optimal 

decisions within a systematic and sequential 

framework [16]. We concur with the perspective put 

forth by V.A. Fedosov that teachers initially impart 

words ("meaning - form") to their students, denoting 

objects in the objective reality. Subsequently, they 

engage in direct communication, constructing 

statements ("function - structure") that describe 

situations in the objective reality (these terminologies 

are well-established in linguistics and methodology). 

Finally, teachers guide students in developing speech 

("theme - system"), enabling communication about 

broader aspects of reality (although there are no 

established terms yet within linguistics and 

methodology for this particular stage) [16:29]. 

In the contemporary context, mass media plays a 

significant role, exerting direct influence on the 

formation of perspectives, language preferences, and 

the development of language norms among students 

and listeners across various disciplines and 

specialties. A teacher who possesses knowledge about 

the specificities of testing will be capable of 

methodically and effectively structuring classes to 

prepare students for successful completion of such 

tests. 
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